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INTRODUCTION

This publication contains three discussion papers on the educational models for each
of the new learning organisations formed by the Tasmania Tomorrow initiative: the
Tasmanian Academy, the Tasmanian Polytechnic and Training Tasmania.

These discussion papers are based on the reports presented to the Steering
Committee by each of the Educational Programs Working Groups. These groups
met over approximately three months at the end of 2007 to consider and make
recommendations regarding the educational approach of each of the new
organisations. (More information is available on the project website:
http://tomorrow.education.tas.gov.au/implementation)

The discussion papers have been prepared to explain and explore these potential
approaches, and to generate and stimulate conversations and exchanges on concepts
and issues they present.

The intention is that within each of the existing organisations — senior secondary
colleges and TAFE Tasmania — a range of formal and informal opportunities will be
available for groups of staff to consider and discuss the papers, and provide feedback
to the project on issues raised, observations made, and questions requiring
responses. Senior management from each of the colleges and TAFE will organise
these processes, and the Project Team is available to assist with facilitation and
briefing sessions.

Individuals can also respond to the discussion papers through the project team’s
email address or information line:

Email tomorrow@education.tas.gov.au

Phone 1800 469 997

Please don’t hesitate to contact us for further information and assistance.

Tasmania Tomorrow Project Team


http://tomorrow.education.tas.gov.au/implementation
mailto:tomorrow@education.tas.gov.au

Qualifications and Skjlls for
Tasmania Tomorrow

Tasmanian Academy Educational Program

A discussion paper for potential Tasmanian Academy staff

February 2008

This discussion paper outlines the proposed educational program and unique aspects of the
Tasmanian Academy and the opportunities it will offer Tasmania’s youth. The content in this paper
comes from the report of the Academy Educational Program Working Group.

STUDENTS ON A UNIVERSITY PATHWAY

The primary purpose of the Academy is to engage with students exiting
Year 10 and to prepare them for entry to university. Generally, students
would study for two years at the Academy and work towards achieving a
tertiary entrance score required for their desired pathway at university.

The Tasmanian Academy will offer Year || and 12 students a holistic
education experience based on the new PY 10 Curriculum Framework. It
will be characterised by an educational program which better prepares
students for university studies by focussing on the critical skills and
attributes required to be successful in this pathway. It will teach students
to be autonomous and creative with a desire to learn and achieve.

There is no entry standard for the Academy. However, students will
need to be strongly advised about the background that courses require,
and that the focus of study will be on preparation for university.

LEARNING IN THE TASMANIAN ACADEMY

The PY 10 Curriculum Framework should underpin teaching and learning
in the Academy. The Framework would need to be reviewed once the
values, purposes and outcomes of the Academy are clarified; however, it
provides strong direction on learning, teaching and assessment. The
Framework reflects a ‘holistic’ view of learners and learning and aims to
develop:

e insightful learners who access, apply, transfer and create
knowledge

e self-directed and ethical people

e engaged and active citizens, responsible to and for their
community

The Tasmanian Academy will
focus on academic learning,
with a curriculum and academic
pathway for Year || and |2
students seeking university
entrance

Pathway planning in high
schools will help students decide
if studying at the Academy is
the best pathway for them to
achieve their career aspirations

A holistic education is essential
for Academy students and an
important component of
preparing them for university



e forward thinkers who demonstrate the attributes and apply their
skills and understanding to successfully participate in future
learning, work and society

The Framework will need to be reviewed so that the values, purposes
and outcomes etc are interpreted within the context of focussing on
preparing students for university.

LEARNER CENTRED

A student’s program will be based on their pathway and personalised to
their needs. For example, not all students will be involved in all stages of
the Academy’s education program. Many students will be able to
attempt one or more level 5 courses without having gone through a
foundation course. Also, strongly achieving students should not have to
mark time or repeat areas of study at different stages.

More flexible ways of delivering courses and developing partnerships
with other providers (high schools and university) will be important.

The Academy should ensure that all students who choose to be and are
capable of achieving a university pathway are able to reach their full
potential. This has two important implications for the Academy:

e providing learning (and other) support for students with barriers
to achieving university entrance
¢ challenging and extending students who are academically gifted.

MEANINGFUL OUTCOMES FOR ALL STUDENTS

Although the primary aim of the Academy is to provide an academic
pathway for Year || and |2 students seeking university entrance, not all
students in the Academy will end up at university. Some will take
temporary breaks (deferments etc) before continuing on a university
pathway; while others will choose another pathway. In either case, they
will need employability skills, life skills and a qualification (TCE) that
enables them to gain employment directly, or via pathways through the
Polytechnic to employment or university.

Academic study and preparation for university develop an individual’s
capacities. This includes the capacity to be an independent and creative
thinker, to communicate, to problem solve, to work in teams, to be
ethical, to be socially responsible and to demonstrate leadership. These
result in:

e high level employability skills
e the ability to engage in life long learning
e general community benefit.

CORE PROGRAM

The Academy will have a common program in which all students
participate. This will be centred around a student’s core learning where
the focus is on pathways to university through studying level 5 courses
and foundation courses leading to level 5 courses. The High Achiever
Program currently offered by UTAS to Year |2 students and extension
and bridging courses may also form part of this core learning.
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Enabling students on this
pathway to reach their full
potential

Providing meaningful outcomes
for all students

For most students level 5
TCE/TQA courses will provide a
general pathway and the pre-
requisite knowledge/skills for
entry into university
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The Academy Educational Program Working Group recommended the
following criteria for establishing and prioritising the core program:

e must meet the TQA course accreditation guidelines

e be based on the PY |0 Curriculum Framework to ensure
coherence and consistency

e provide general pathways into university programs, i.e.
- in addition to specific pre-requisite knowledge/skill needs, | Tpe working group

there are also generic skill and attribute needs recommended a set of criteria
- prepare for general areas of study at university, rather for prioritising and establishing
than specific subject preparation the core educational program

- ensure the curriculum in the Academy doesn’t narrow the
university pathways available to students

e develop PY10 and/or other capabilities — in the PY 10 framework
these include communication, interpersonal skills, learning and
thinking skills and self management

e be forward looking, that is, learning for the 21st century and
understanding young learners and engaging with them

e provide a range of study options to students, including extra-
curricular type subjects

¢ allows for studies outside of the learning areas, e.g. inter-
disciplinary and multi-disciplinary
e consistent with emerging national curriculum initiatives and state
policies and priorities
In addition to the core program, the following components will be part
of the program for all students:

extended learning — through in-depth study in a chosen area

individual student support and personalised pathways

e working within communities

breadth of studies and personal development

learning skills and academic literacy

Other recommendations of the Academy Educational Program Working
Group include:

e a core set of courses be funded for development which would be
a sub set of the available courses consisting primarily of level 5
and foundation courses that provide students with the basic
pathway between year 10 and university

that the Academy has an ongoing curriculum development role

e a set of criteria be established for prioritising courses to be
funded for development rather than nominating a list of courses.
The Academy Educational Programs Working Group
recommends the criteria described earlier in this section for this
purpose

e an overview group be established to map educational programs
on an ongoing basis

PY10 learning areas be used initially to map this process

e professional learning for teachers is an integral part of the course
development process

Academy Educational Program Discussion Paper 18 February 2008 Page 3 of 9



e the Academy Board should make a decision on wether the
Academy offers the International Baccalaureate

PERSONAL DEVELOPMENT AND BREADTH OF STUDY

Courses and other activities leading to the personal development of
students will provide a range of experiences to nurture and develop the
whole person — including cultural, social, physical, spiritual, creative,
ethical and personal aspects. Just because a course is not directly aligned
to a student’s pathway doesn’t mean that it isn’t important to a student’s
overall pathway. Personal development, developing ethical and socially
responsible people, preparing future leaders, etc are also important
outcomes for individuals and our community. Extension activities may
include:

e sports and other recreational activities
e performing arts activities

e debating and public speaking

e clubs and societies

e environmental and social justice groups

Wherever practical these activities should be accredited courses.

STUDENT SUPPORT AND PATHWAY PLANNING

Each student will have someone who is responsible for providing support
to them which includes, monitoring of progress and attendance,
advocacy and mentoring, assistance with planning, time management goal
setting etc.

Pathway planning should build on what students have done in Years 8-10
and include both planning the pathway through the Academy as well as
post-Academy.

Personal support will be part of a systemic support structure for
students that will provide a safe and secure and supportive environment,
which will include:

e specialised support services such as: general and course
counselling, guidance, social work, careers

o referrals to other agencies and support services.

In order to support better transition of students to university, linkages
between the Academy and university student support services would be
developed.

LEARNING SUPPORT

Learning support units will be designed to meet the needs of individual
students to bridge any learning gaps that may be a barrier to their
success. The focus would be on developing the specific skills they need
for another purpose, rather than having to do a full year course. This
could include literacy, numeracy, ICT, tutorial support, scholarship
support, academic learning skills, research skills, students with specific
learning disabilities etc.
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Opportunities to take courses
and activities that are outside
the scope of the student’s
pathway to university

Planning the pathway through
the Academy as well as beyond
the Academy

Personal pathways should be an
ongoing aspect of students’
personal development

Flexible learning options may
help to make many learning
support options more available
to small groups of students
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FOUNDATION AND BRIDGING COURSES

Foundation courses provide general preparation for related level 5
courses, e.g. English 4 is a preparation for English 5. In the
redevelopment of courses, consideration will be given to more general
foundation courses that provide skills/knowledge in preparation for a
range of level 5 courses.

However, not all students need to do full foundation course to prepare
them for a level 5 course. There may be specific areas in which they lack
the appropriate background and therefore a shorter bridging course may
be more appropriate.

Bridging courses are designed to help groups of students overcome
specific gaps in their skills and/or knowledge or where students have had
a break from study that would not necessarily require a full year course,
depending on the need. Some students will lack specific skills/lknowledge
to enter into a foundation course. This shouldn’t preclude them from
this pathway if they are capable of achieving it.

An important sub-set of bridging courses will be those designed to
support students form other cultures (permanent residents, international
fee-paying students). These would focus on areas such as language
acquisition, acquiring basic skills and study techniques.

Some of these foundation and bridging courses would be offered in
partnership with high schools to year 10 students.

The learning outcomes of these courses need to be recognised and
recorded. Particularly while undertaking these courses students may
decide that the academic pathway is not for them leading to a change to
the polytechnic or other study. Likewise, these types of courses may
also be the entry point for students coming from the polytechnic to the
academy.

PARTNERSHIPS WITH THE UNIVERSITY OF TASMANIA
(UTAS)

Extension units would be offered where students want to extend their
study in a particular area, but do not necessarily want to do a full year
course. These courses would provide opportunities for students to
experience extended study and multi-disciplinary or inter-disciplinary
study.

Accelerated learning options enable these students to extend their
studies in the TCE through an advanced taste of university study, e.g.
High Achiever Program (HAP). Completed units can be credited towards
a relevant UTAS degree and are also able to be counted towards the
student’s tertiary entrance rank (TER).

Joint delivery programs between the university and the Academy are also
possible, particularly where overlap exists between year |2 and first year
university courses. This would be especially favourable in areas where
there are small enrolments in both institutions. In addition, joint
involvement in developing Academy courses provides an opportunity to
develop courses that combine TCE and university studies.
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While some students may be
able to move directly from Year
10 to level 5 courses, most
students will need a lead-in
pathway to some or all of these
courses

Bridging courses to university
will enable students to
overcome specific gaps in
skills/knowledge for specific
pathways they may want to
undertake at university

Recognition of foundation and
bridging courses is particularly
important for students who are
moving to the Polytechnic or
directly to employment.

Opportunities to study university
subjects at university with credit,
while still in Year |2
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Strong partnerships with the university will also improve transition from
the Academy to the university. Also enabling shared cultural experiences
in the two organisations would be beneficial to students, e.g. joint
student activities.

RURAL AND REMOTE STUDENTS

A priority for the Academy will be to build its delivery capacity through
suitable outreach or flexible methods, or to take advantage of the
technology network.

As a condition of funding and as part of a performance agreement, the
Academy will work with its regional communities to strengthen and
expand local learning opportunities. This could be through partnership
arrangements with district high schools and other regional community
centres.

PARTNERSHIPS WITH HIGH SCHOOLS

The Academy educational program will need to articulate with what
students are doing in the Tasmanian Curriculum up until year 10. Ways
of achieving this could include:

e ensuring there are strong links between the Tasmanian
Curriculum and the Academy curriculum

e foundation and bridging courses that provide multiple pathways
for students — possibly through joint delivery of these programs
and offer flexible delivery options for students in district schools

e defining what pathways in year 10 are desirable, but recognising
that students will come with different backgrounds

¢ building on pathway planning process in years 8-10 and have
ready access to the plans students have developed in high school

e the Academy and UTAS should partner to work with high
schools in developing students aspirations and pathways to
university study

PARTERNSHIP WITH POLYTECHNIC

The Tasmanian Academy and Tasmanian Polytechnic will work together
to provide support in any co-enrolments or transitions students need to
make. Students who enrol with the Academy and then decide it’s not for
them and subsequently move to the Polytechnic need to be given credit
or recognition of prior learning from the Academy for polytechnic
courses wWhere appropriate.

Where the Academy and Polytechnic are co-located on a site, joint
programs could be offered, e.g. bridging programs for permanent
residents (language acquisition, study skills, basic skills), and some TCE
subjects. Facilities such as learning centres and recreational facilities
could be shared.

Both organisations will work together to consider elements of the
educational programs that overlap to determine the most effective
delivery.
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What is the university looking
for from Academy students?

Increased opportunities for
students in rural and remote
areas to continue studying in
their home region

The nature of learning and how
the Tasmanian Curriculum is
implemented in highs schools
will provide an understanding of
the background students are
coming to the Academy with

Support for co-enrolments and
transitions

Maximising the use of facilities
and joint program delivery
where both organisations are
co-located on a site
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ACADEMIC LEARNING

Understanding learning and developing learning skills will be a key focus
of the Academy, particularly the development of students’ academic
literacy. This would include:
e understanding themselves as learners and different styles of
learning

e developing thinking, communication and research skills

e developing independent learning skills and attitudes and becoming
reflective learners

e understanding academic integrity

While traditional academic pathways usually have a heavy reliance on
traditional study, research and reading and writing skills rather than
practical application, the Academy will provide applied and authentic
learning where appropriate.

External assessment which contributes to acquiring a tertiary entrance
ranking for university will remain as a major outcome for students, but
they will also be able to complete the requirements of the new
Tasmanian Certificate of Education.

PREPARING STUDENTS FOR A GLOBAL ECONOMY

Many academic pathways are also vocational pathways developing
competencies for career based futures. To what extent should the
Academy also be looking at serving state based needs as well as those of
the individual? The acquiring of these competencies can be seen as of
benefit to the individual, the state (or nation, or internationally),
employers and the general community. The University of Tasmania sees
its role as developing students for a global market, not just a state
outlook. However, the state does have specific skills and qualifications
shortages and there is a general need for encouraging engagement in
learning for longer.

Many students after leaving university go to a range of destinations
including the mainland and overseas so it’s important that the Academy’s
educational program is seen not just in terms of a state perspective, but
also from a global perspective.

TEACHING IN THE ACADEMY

Effective learning in the Academy needs to be based on an understanding
of 21* century learning and learners, so effective teaching will involve
teachers who themselves connect with learning, with students and with
learning communities.

Learning in the Academy will be personalised and increasingly flexible for
many students, so teaching will be even more student centred and
increasingly use flexible modes of delivery. More students in rural and
remote areas will be accessing courses in their local settings, so blended
modes of delivery with local providers such as district high schools will
also be common in the Academy.

Providing learning and other support to students at all stages of their
development will be a focus of the Academy, so teachers can expect
more of their teaching to be directed to supporting the learning needs of
individual or small groups of students.
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Developing learning skills will be
a key focus of the Academy

Learning in the Academy is not
only theoretical learning

At the Academy, there needs to
be balance between educational
benefit to the individual -
preparing students for the state
economy and preparing
students for a global economy

Effective teaching will involve
teachers who themselves
connect with learning, with
students and with learning
communities

Teaching will be directed to
support the learning needs of
individuals or small groups
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With a statewide structure for the Academy, teachers can expect to be
working increasingly with students and colleagues across the state.

Partnerships with the university will be strengthened in many areas and,
with a genuine focus on preparing students for university pathways,

teachers can expect to be working more collaboratively with university
staff. More collaboration with

. . N . university sta
With a focus on student learning, pedagogy and other learning issues will y staft

be central to the work of the Academy and an ongoing theme of
teachers’ professional learning. This professional learning will be
informed by current and future educational theory, research and
practice; student outcomes data; and feedback from students and others.
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Student Programs Overview

The following diagram provides an overview of the components of the Tasmanian Academy Educational Program.
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FOR STUDENTS
Full-Time, Part-Time; School Leaver and Mature Age

The Tasmanian Polytechnic provides Tasmanians with the life-long learning they need
for start a career, progress to higher levels in their career, or to change careers
completely. It does this by offering multiple entry and exit points, both full-time and
part-time studies, as well as a wide variety of educational qualifications that may
articulate to university. In doing so, it contributes to the personal development of its
students, and to the economic development of Tasmania.

POLYTECHNIC EDUCATION

MULTIPLE ENTRY POINTS FOR SCHOOL LEAVERS AND ADULTS

\

Arts, English, Health, Langyages, Mathematics, Sci¢ence

TQA
Accredited
Subjects

AQF
Certificates

Diplomas

UNITS CERT | CERT Il | CERT Il | CERT IV | DIPLOMA | ADV DIP

Polytechnic
Learning
Literacy, numeracy, personal well-being, work plagement

SN S S5 S

MULTIPLE EXIT POINTS

Support

Some students will seek a certificate or diploma qualification only, others will benefit
from the unique experience of a full polytechnic education.

FULL-TIME TCE STUDY PROGRAM AT THE POLYTECHNIC

When students completing year |0 apply for a full-time TCE study program at the
Polytechnic, they will be assisted to choose from a wide range of courses they need for
program completion. In the main, they will take most of their classes with a group of
post-year |0 students for an entire semester or a whole year. However, students may
also choose units or courses with combined groups of post-year |10 and other
Polytechnic students as part of their program.

Because of our later school starting age, Tasmanian students completing year 10 are
older than mainland students. The Polytechnic provides a safe environment for as they
transition to work.

Study time will be a balance between classroom activities, hands-on training in a
laboratory or workshop, or work placement to develop the skills and attributes they'll
need in the workplace. Usually, they will work in groups on practical projects which will
help them develop outstanding teamwork, interpersonal and communication skills.

LIFE AT THE POLYTECHNIC

The Tasmanian Polytechnic is committed to providing a campus lifestyle that has lots to
keep students occupied, fit, and engaged. A student’s life at the Polytechnic can be as
interesting outside of the classroom or workshop as it is in, through student clubs, team
sports, recreational activities, and social events.

Students will also be supported by library, administrative, career and guidance and other
key service staff.
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Multiple entry and exit
points which lead to work
or articulate to university

TQA accredited subjects
and learning support
programs to compliment
training package
quadlifications

Year 10 leavers will be
able to take most of their
classes with a group of
post-year 10 students; or
they may choose courses
with a mix of post-year 10
and other Polytechnic
students

Campus life activities and
social experiences that
contribute to educating the
whole person

Page 4 of 10



LEARNING: INTEGRATED AND APPLIED

imagine a training system that not only allowed but actively encouraged
apprentices to improve their level of competence in English, that could perhaps
offer elective subjects in languages other than English and accredit them towards
the training qualification (Sidoti).

The Polytechnic has a specific learning focus that will clearly delineate its unique position
in the education and training community. It will integrate education with vocational
courses to the highest possible levels, and it will emphasise both applied learning and
teamwork. This enhanced learning experience will provide new opportunities for
students, meet the needs of employers, and grow Tasmania’s education capacity and
development potential.

The new staff will need to fully explore and develop what specifically the new PE
experience will be, and how to implement it across the Polytechnic. A focus on applied
learning will allow students to work in groups on assignments and projects; as a result,
they will develop outstanding teamwork, interpersonal and communication skills, which
are critical to their success at school, work, and play.

Working with others also makes learning enjoyable — students will be able to share
ideas, receive help when they need it, and learn from helping others. Through
integrated study and hands-on training, students will develop the theoretical knowledge
relevant to their chosen study program and the practical skills they need for career
success.

Workshop or laboratory time to complete projects and put into action on industry
standard equipment what they have learned in the classroom will enable them to
acquire the skills they need in the workplace. The Polytechnic will established
partnerships with companies wishing to help develop the skills and know-how of
students in Polytechnic programs in a three-way partnership between the student, the
employer, and the Polytechnic. This will give students an opportunity to apply their
learning, develop new skills, get real experience, and build working relationships with
people in the field who will be useful contacts later.

Applied Learning
(Sourced from Victorian Certificate of Applied Learning (VCAL) Information Sheet)

Applied learning contextualises learning in a way which empowers and motivates
students, while they develop key skills and knowledge for employment, further
education and active participation in their communities.

Firstly, applied learning emphasises the relevance of what is being learnt and makes the
connection to the ‘real world’ as immediate and transparent as possible. As students’
focus on learning and applying the skills and knowledge they need to solve a problem,
implement a project, or participate in the work force, this ‘real life’ application often
requires a shift away from traditional discrete curriculum areas.

Secondly, applied learning involves students and their teachers in partnerships and
connections with external organisations and individuals. These partnerships provide the
context for students to demonstrate the relevance of what they have learnt. It might,
for example, challenge students to apply their learning to an authentic problem, through
multidisciplinary, open-ended projects.

Thirdly, applied learning engages a student in a holistic manner, taking into account their
personal strengths, interests, goals and previous experiences. Working with the whole
person involves taking into account differences in preferred learning styles, and ways of
learning.

Finally, for those students making the transition from school to work, applied learning
treats them as adults. Moving them out of the ‘classroom’ to learn also means helping
them make a shift to become more independent and responsible for their own learning.

Polytechnic Educational Program Discussion Paper 27 February 2008

The Polytechnic will
integrate education with
vocational courses to the
highest possible levels,
and it will emphasise
both applied learning
and teamwork

Students will develop the
theoretical knowledge
relevant to their chosen
study program and the
practical skills they need
for career success.

Partnerships with
business will allow
students to apply their
learning, develop new
skills and gain real
workplace experience

Applied learning
emphasises the
relevance of what is
being learnt and makes
the connection to the
‘real world’

Partnerships and
connections with
external organisations
provide the context for
students to demonstrate
the relevance of what
they have learnt.

Applied learning engages
a student in a holistic
manner
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Applied learning is student centred and applied learning goals and outcomes should be
negotiated with students. These key concepts underpin the following applied learning
principles:

I. Individualise and personalise learning - start where learners are at
2. Negotiate the learning in a dialogue with the learner

3. Recognise the knowledge learners bring to the learning environment. Share
knowledge

4. Connect with workplaces, communities, and real life experiences
Build resilience, confidence and self worth - consider the whole person

6. Integrate learning - the whole task and the whole person. In life we use a range
of skills and knowledge. Learning should reflect the integration that occurs in
real life tasks

7. Promote diversity of learning styles and methods. Everyone learns differently.
Accept that different learning styles require different learning / teaching
methods. But value experiential, practical and ‘hands on’ ways of learning

8. Assess appropriately. Use the assessment method that best fits’ the learning
content and context

There’s nothing as practical as a good theory

Applied learning places equal importance on both theory and application, where the link
between them is provided by the context. Thus the theoretical understandings and
knowledge required to complete a task will be drawn out from the context, which also
provides the opportunity to use and apply what has been learnt.

Through its applied learning focus, Polytechnic Education will develop a unique
educational approach on a large scale, and a new culture will emerge. It will not simply
be an amalgamation of TAFE Tasmania culture with senior secondary college culture;
rather, it will be an entirely new organisation for polytechnic education. Its culture will
go beyond its subjects, courses or packages, and be embedded in its pedagogy, support
structures and protocols, leadership, and organisational structures.

The Polytechnic will operate within the context of lifelong learning and employment,
with:

providing for a variety of learning styles;

flexible learning structures and technologies;
learning in a variety of places, times and contexts;

LINKS
in the context of business and industry future requirements;

LIFE

between high schools, community, further education and workplaces;

a strong support network, providing assistance both before and during study;
campus life activities and social experiences that contribute to educating the whole person;
a social dimension of learning where students connect with other learners, teachers, mentors.

Applied learning is
student centred and
applied learning goals
and outcomes should be
negotiated with students

Applied learning places
equal importance on
both theory and
application, where the
link between them is
provided by the context

Polytechnic Educational Program Discussion Paper

27 February 2008
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WHO IS THE POLYTECHNIC FOR?

While not exclusively a pre-university institution, applied learning through the
Polytechnic adds another pathway to university. Traditional academic pathways usually
have a heavy reliance on traditional study, research, and reading and writing skills rather
than practical application. Students with applied learning preferences have less chance to
express themselves through the formal examination system, or to acquire a tertiary
education ranking for entrance to university.

Applied learning can provide the opportunity of a ladder from school to university,
through credit transfer. It also provides an opportunity for students of all ages and
abilities. However, applied learning does not imply lower or less challenging standards
of achievement. Every student will be offered the opportunity to develop and
demonstrate practical talents, based on sound academic underpinning knowledge and
understanding.

Many commentators, particularly through the Dusseldorp Skills Foundation, have called
for the better integration of education and vocational ‘applied learning’ during the
school to work transition. The failure to develop good practical applied education
should make us wary of a providing a one-dimensional approach, or two simple parallel
offerings based in the past. The Polytechnic will genuinely embrace applied learning, to
challenge students to achieve to their maximum potential and to achieve a qualification
that will demonstrate their strengths, not label their weaknesses.

An applied course is designed to provide more of a 'hands-on' approach than traditional
academic pathways, and encourages students to apply their knowledge and
understanding of a subject in a practical way. Their work will have a practical emphasis,
and they will carry out, on their own or in teams, investigations and produce a portfolio
of work. An applied course is a good choice for students who are interested in
learning about subjects directly related to an area of work, or are good at practical
subjects.

ADVANTAGES FOR POLYTECHNIC STUDENTS

Gain a nationally recognised qualification under the Australian Qualifications
Framework:

* it could give you better job opportunities, and lead to university courses

*  Geta ‘head start’ in moving from school to work:

= compared with other students, you'll have practical skills, such as
communication, computing, and teamwork, useful in their everyday life, as well
as in applying for a job

Try some work areas before you commit to them:

= work placement opportunities will give you a chance to practise work skills,
job interviews, test out a career, and ‘make a heap of contacts’ for the future

Learn in a safe environment, and make informed decisions about their future careers:

= make the transition from school to work in a supported environment where
you are guided into an adult learning environment

Be free to learn at your own pace — but to be challenged to do your very best:

+  you will received the direction you need but also be able to apply your
learning in ‘a real’ working environment and where they were ‘treated as
adults’

Get the work ethic employers want you to have:

* your confidence and self-esteem will grow as you are supported to learn to
do new things, understand why, and to be a mature young adult, ready for
your future

Polytechnic Educational Program Discussion Paper 27 February 2008

An alternative pathway
to university

Students of all ages and
abilities

Better integration of
education and vocational
or ‘applied learning’ for
successful school to work
transition

An applied course is
designed to provide
more of a 'hands-on'
approach than
traditional academic
pathways

Many advantages
including: getting a head
start in moving from
school to work, nationally
recognised quadlifications,
supportive learning
environment, work
experience, credit
transfer to university and
more. ..

Page 7 of 10



You won’t miss out by being at the Polytechnic:

* you don’t miss traditional lessons due to VET activities; we blend them for
you

* you don’t lose out by not having a tertiary entrance score; we arrange credit
transfer to university

* you don’t have a less valued learning experience: it’s not school, it is tertiary
education

QUALITY STAFF

Polytechnic staff will be more than professionals in their educational and vocational
fields. They will be dedicated to their students, have a real interest in making applied
learning exciting and challenging, and zealous about their students being successful. They
will do whatever is in their power to help them reach their career goals.

Staff teaching the new PE will be passionate about working with colleagues, seeing it as a
new opportunity. They will actively seek to integrate theory and practice, blend
disciplines, and seek new opportunities for better learning. They will be leaders, in their
discipline or industry or workgroup, and practical and experienced.

Polytechnic staff will work in teams, and use team teaching as appropriate to deliver an
applied learning experience.

In the Polytechnic teachers will connect:

= with learning
- develop their understanding and knowledge
- be lifelong and life-wide learners
- have a personal learning plan

= with students
- value relationships

- support personal pathways

= with workplaces
- develop networks with workplaces
- foster work-place learning
- understand industry standards

*  with communities and other learners
- promote learning teams within the polytechnic
- work collaboratively with students, other teachers and the broader community

- recognise the value of community resources for learning

Effective teaching is informed by an understanding of learners and learning.

QUALIFICATIONS

In an applied learning team environment, polytechnic teachers will require a qualification
appropriate to their teaching program responsibility, rather than a particular class or
group of students. Teachers who are accountable for final student assessments in a
training package qualification will need to be qualified as determined by AQTF standards
(Certificate IV Training & Assessment and relevant vocational competence). Teachers
who are accountable for final student assessment in a TQA accredited subjects will
require the relevant teacher qualification and subject competence.

Polytechnic Educational Program Discussion Paper 27 February 2008

Polytechnic staff will be
dedicated to their
students, have a real
interest in making
applied learning exciting
and challenging, and
zealous about their
students being successful

Effective teaching in the
Polytechnic is informed
by a connection with
learning, students,
workplaces, communities
and other learners

Polytechnic teachers will
require a qualification
appropriate to their
teaching program
responsibility
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HOW WILL THE STRUCTURE SERVE THIS MODEL?

One way to support this innovative model is by structuring the organisation in such a
way that it supports its integrated nature. A possible structure would see educational
delivery divided into broad industry-based groupings. So there might be say five or six
statewide umbrella groups like:

*  Trades

+  Community and Health Services
= Business, IT and Finance

*  Hospitality and Tourism

= Natural Resources

*  Design and Arts

Each of these umbrella groups would have a regional presence at an appropriate campus
which could provide the facilities and resources required. Alongside the relevant training
package qualifications and units of competence, relevant TCE subjects could be offered
in a tandem arrangement. So for example wherever electrotechnology courses are
available, supporting relevant Maths and/or Science TCE courses could be offered, and
delivered in a manner that aligns with and supports the desired vocational outcomes of
students.

As well as this industry-specific delivery, a range of general education options will also
be pertinent to the model. This will include ‘bridging’ or ‘access’-type courses, literacy
and numeracy, basic ICT skills, and a raft of programs and courses which are designed to
enable those who have disengaged from learning, or are in danger of doing so, and those
who require focussed support in order to succeed in their learning. These courses and
programs need to be readily available to prospective students and as such should be
offered at as many sites as possible.

27 February 2008
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A possible structure
would see educational
delivery divided into
broad industry-based

groupings.

Each of these groups
would have a regional
presence at a campus
which has the required
facilities and resources

A range of general
education options,
including ‘bridging’ or
‘access’ type courses,
literacy, numeracy and
ICT need to be readily
available to prospective
students and offered on
as many sites as possible
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Qualifications and Skills for Tasmania Tomorrow

OUTCOMES

Identity

Qualifications

Motivation Work-readiness

Further Education

LEARNING
SUPPORT

Direction KNOWLEDGE

& SKILLS

Career
mobility

“ WHO -
Learners of all .
ages engaged in
formal learning related
to anticipated vocational
practice

WHY

Employment and Career outcomes

QUALIFICATIONS AND SKILLS FOR
TASMANIA TOMORROW

PERSONAL ATTRIBUTE
DEVELOPMENT DEVELOPMENT

Learn to learn

Connectivity

Social & Cultural Context Responsibility

WHAT IS POLYTECHNIC EDUCATION?
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Quadlifications and Skjlls for
Tasmania Tomorrow

Training Tasmania - A discussion paper

The content of this discussion paper is derived from the Training Enterprise Educational Program

Working Group

The purpose of Training Tasmania will be to lift the skills base in the Tasmanian
workforce. While the core business of Training Tasmania will be teaching,
learning and assessment, it will achieve its goals by working closely with
employers at the enterprise level.

Distinctive characteristics of Training Tasmania will be:
= three way partnership between trainer, learner and employer
® industry buy-in
® high levels of workplace training and assessment
® integration of training of all levels of training including informal

= coopting workplace specialists and supervisors as part of the training
team

= afocus on enterprise productivity as a key outcome
® rapid response to training needs
= flexibility in the mode of delivery eg. on line, face to face, side by side

= flexibility in delivery times - available to work at times and places of the
employer / client’s choosing

= diversified revenue base
= excellence in trade and technical skills

Further, it is anticipated that Training Tasmania model will be one where the
costs of training, both for employer and the Government will be explicit leading
to a greater and shared understanding of the costs and benefits to employers of
training.

DISCUSSION POINTS

I. In setting up a structure consideration needs to be given as to what
message the structure sends. Current and historical structures of trade
training have generally emphasised maintenance and enhancement of
craft or trade skills. Training Tasmania on the other hand may need to
place the enhancement, through skills, of enterprise objectives as its key
purpose. This implies a need to focus on greater enterprise productivity
and competitiveness, better bottom line performance and perhaps
meeting compliance obligations.

Training Tasmania will lift the
skills base of the Tasmanian
workforce by working closely with
businesses

Training Tasmania will have
distinctive characteristics
including a high level of
workplace training and will use
workplace specialists as part of
the training team

Flexible delivery modes and times
in accordance with business
needs

Lead to better understanding of
the costs and benefits of training
to businesses

Greater focus on enterprise
productivity, competitiveness,
performance etc



2. An important step in establishing Training Tasmania is attracting industry
attention and buy-in. A communication strategy is required on the
themes that would directly attract industry attention and buy-in.

3. Workforce development goals may be better met by setting up ‘centre
of excellence’ partnerships, such as the Mining Industry Skills Centre.

4. Skills training needs to incorporate essential elements of desired
employment attributes and management components for higher level
workers

5. Should Training Tasmania deliver generic, industry or enterprise skills;
or all three?

6. Training Tasmania should build a business case around each client and
be ‘whole of enterprise’ in its approach. An essential offering will be
value for money.

7. Training Tasmania must participate in the mission of the client
enterprise.

8. Training Tasmania should be a ‘one stop shop’.

9. What will be the quality and success measures? What parameters
should be used for negotiating these ‘up front’ with clients?

10. While Training Tasmania will need to be staffed by people with good
client relationship skills, it will also need marketers with enthusiasm for
training and their industry sector.

I'l. Will teams within Training Tasmania be structured around expertise or
the outcome?

12. Should Training Tasmania be in the business of developing to the master
of the craft level?

I3. What are TAFE Tasmania’s strengths that will feed into the structure of
Training Tasmania?

SUGGESTED MODEL

For Training Tasmania to work, the existing TAFE Tasmania culture must
undergo a significant shift and not just be budged.

The model suggested by the working group recognises that while high quality
teaching, learning and assessment are the core business of the proposed
Training Tasmania, the structure must be oriented in every respect to
employers as clients. A big part of this model is effective communications and
marketing to employers.

The model puts in place Customer Relationship Managers as the leaders and
drivers of the organisation. Members of the working group emphasised the
importance of stability and continuity in these roles such that working
relationships may be developed and maintained.

Training Tasmania Discussion Paper 27 February 2008

Requires industry buy-in

Centres of excellence
partnerships to meet
workforce development goals

Value for money based on
‘whole of enterprise’ in its
approach

One stop shop for meeting
training needs

TAFE Tasmania’s culture
must undergo a significant
shift

The structure needs to reflect
that employers are the clients

Customer relationship
managers could lead and
drive the organisation
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In considering a structure there are two requirements:

I. the segmentation of the market and it is recognised that most industry
sectors, for example tourism and hospitality, seek to work with people
who have industry credibility, in their eyes

2. internal organisation - it is important to have an internal structure which
allows any product or service to be deployed to the client as agreed
with a Training Tasmania client manager. There is also a need to
coordinate and communicate to ensure best practice in vocational
knowledge and skills and in teaching, learning and assessment.

The working group proposed the following structure for Training Tasmania.

Clients A B C D E F

RS

Customer Relationship Manager

) Operations Manager Comprising:
SN R ; Teachers
Unit - needs & recognition - funding brokerage )

- teaching, learning & - recruitment/retention - workplace
assessment consulting assessors

- literacy/numeracy support - learning leadership - consultants

- employee attribute, - administration - administrators
management & IT Skills - partners

Features of the model:
- customer relationship manager (CRM) has overall leadership of unit
- CRM has exclusivity with client

- operations Manager coordinates and delivers training and associated
services to clients, as arranged by CRM

- The unit has complementary roles to deliver a full range of services to
client

- operations manager arranges skilled people from other units or
externally as and when required

- the service unit operates statewide

The nature and size of service units will be a function of internal requirements
for coordination, communication, controls and accountability. Size must
provide for reasonable supervision and working relationships. To the external
client world, internal service units should largely be transparent.

The question arises as to how service units should be grouped and what is their
optimal size. While some cross functional service units are possible and
desirable such as for a project (eg. Pulp Mill) it is considered a bridge too far to
reorganise cross discipline teams generally at the outset of the new organisation.

Training Tasmania Discussion Paper 27 February 2008

Most industry sectors seek to
work with people who have
industry credibility

Best practice in vocational
knowledge and skills and in
teaching, learning and
assessment

The proposed structure gives
the customer relationship
manager overall leadership of
the unit and therefore
exclusivity with the client

To the external client world,
internal service units should
largely be transparent

Page 3 of 5



The following groupings or families are suggested:

Construction and Allied Trades

Tourism / Hospitality / Natural Resources
Human Services

Automotive / Transport

Metals / Manufacturing

Mining

Retail

Personal Services

Pulp Mill*

* for the life of the project

While there may be more than one service unit in each family, each service unit
would have capability in the following areas:

vocational knowledge and skill in family discipline e.g. included in
construction and allied trades would be electrical teachers

workforce needs analysis, recognition

funding and training schemes

people recruitment and retention

literacy, numeracy support

employment attribute training

management, financial, marketing and IT training
learning support and improvement (internal support)

academic and business administration (internal support)

The service unit would have the ability to ‘buy in’ a client’s needs from other
service units or externally. Additionally the service unit may partner with other
training providers. As an example, the Automotive service unit may partner
with a manufacturer to provide a highly focussed skill set to a client.

FUNCTIONS

To meet the business goals of Tasmanian enterprises through workforce skills
development, Training Tasmania will:

Training Tasmania Discussion Paper

deliver teaching, learning and assessment services in trade, technical and
vocational skills

issue qualifications and units of competency within national training
packages or accredited courses or any other qualifications framework
determined by the Board

provide training in specific skills or sets of skills both accredited and non
accredited

operate within state, national and international markets

broker services and / or enter into agreements with third parties for
delivery of products or services to clients

27 February 2008

Special purpose service units
would be set up for specific
projects (i.e. pulp mill)

Each service unit will have
capability in a range of areas
to meet client needs

Service units may partner with
other training providers to
provide a highly focussed skill
set to a client

The main function of Training
Tasmania will be to meet the
business goals of Tasmanian
enterprises through workforce
skills development

Mainly concerned with national
training packages and
accredited courses but also
some non-accredited training
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®  buy and sell intellectual property and real assets

® advise the Minister for Education on all aspects of workforce skills
development

END NOTE

The suggested model is a significant departure from current supply driven teams.

The service units will deliver to client specifications, as agreed with the CRM.

This will specify
= what is delivered
=  when and where
"  how

and be measured by up front and agreed outcomes.

Training Tasmania Discussion Paper 27 February 2008

The suggested model is a
significant departure from
current supply driven teams
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