GREEN SKILLS AGREEMENT IMPLEMENTATION GROUP

Meeting1:  24 February 2010
Members:  

State and Territory Authorities for Education/Training/Skills, ACTU, AIG, ACPET, TDA, ACCI, Adult Learning Australia, Universities Australia and DEEWR.
Roles and responsibilities of the GSAIG

· Collective responsibility for the implementation of the GSA

· Use member networks and governance frameworks top seek input from stakeholders on the implementation of the GSA

· To raise awareness and promote the GSA within member organisations

· Develop an implementation plan with high level stakeholder acceptance for endorsement by MCTEE
The Group was asked to assist in the development and completion of the plan to MCTEE in June 2010. The Plan is being developed for implementation over a 4 year timeframe. There is no clarity over budget intent, although the Chair (Anthony Fernando) stated that it was important to identify the main components of the plan, and allow a budgeting process to follow. The first draft of the Implementation Plan will be distributed for GSAIG feedback in early March.
The Green Skills Agreement (GSA) requires the Australian, state and territory governments to work collaboratively with industry, unions, the VET sector and the community to ensure that the VET system can train the workforce in skills for sustainability, thus supporting Australia’s transition to a low carbon economy.  

Objectives of the GSA

1) Embedding skills for sustainability practice and teaching in vocational education and training, within the requirements of the national regulatory framework

2) Upskilling VET instructors and teachers to deliver skills for sustainability

3) The strategic review of Training Packages (sets of nationally endorsed standards and qualifications for recognising and assessing people’s skills) to embed sustainability knowledge, skills and principles; and

4) Implementing a transition strategy to reskill vulnerable workers.

Outcomes

The GSAIG has been convened to advise governments, through the Ministerial Council for Education and Employment (MCTEE), on strategies for achieving these four main objectives of the GSA.  These objectives will be pursued through a number of outcomes and actions specified in the GSAIG.  These include:

· Improved linkages and collaboration across schools, VET and higher education to ensure integrated ‘sustainability’ pathways for students and jobs pathways for workers.

· Clear pathways and supportive networks for vulnerable workers and communities.

· Upskilling/reskilling of the existing workforce in skills for sustainability.

Implementation actions
· A comprehensive, coordinated approach to research and modelling of skills needs, deficits and gaps for trades and professions to meet emission reduction targets.

· Actions under the GSA will complement broader national labour and climate change policy priorities.

· Ensure that all trade apprentices enrolling from 2010 graduate with a core level of industry-relevant skills for sustainability; and that over two years 2010-2011 30,000 apprentices graduate from targeted, carbon-exposed industries.
The GSAIG was sent a document containing a synopsis of recent policy (eg National VET Policy and Action Plan, and Living Sustainably) and research papers (eg Sustainability Skills Stocktake and Gap Analysis) and some suggested Actions against the four objectives of the GSA. The meeting focussed on implementation issues for these four areas.
1. Embedding skills for sustainability practice and teaching in vocational education and training, within the requirements of the national regulatory framework;
Provide advice to NQC for amendments to the AQTF
· The National Quality Council is reviewing the AQTF. The review will consider the addition of specific criteria or adjustment of current standards to reflect sustainability practice and teaching in vocational education.  The review is underway in the first half of 2010, with the revised framework expected to be implemented on 1 July 2010.

· While providing an additional “Sustainability” Standard within the AQTF is a body of work with NQC, the GSAIG recommended that Sustainability be embedded in the Evidence Guide to exemplify good practice. 

Prepare recommendations to National Training Statistics Committee of MCTEE to improve data, skills classification and definitions
· Taxonomy, categorisation and research on availability of green jobs; consistency of language. 
Improve communication and the sharing of latest knowledge
· Suggested that DEEWR would provide a central access point for relevant research, reports and related documents

2. Upskilling VET instructors and teachers to deliver skills for sustainability;
Professional development strategies for the VET workforce should focus on upskilling teachers in sustainability along with the pedagogical tools to engage students in learning for sustainability. Building capacity among teachers to simply ‘transfer’ the ‘appropriate’ sets of knowledge, skills and attitudes will be insufficient and indeed may undermine efforts to create a sustainable future.  The way in which VET practitioners teach skills for sustainability (their approach to and design of learning & assessment strategies) will either support or diminish our opportunity to develop a VET pedagogy for sustainability.  Upskilling VET instructors and teachers to deliver skills for sustainability must focus not only on the ‘what’ but perhaps more importantly the ‘how’ of facilitating learning for sustainability. Opportunities emerging:
· New sustainability unit in Cert IV TAE (note: EfS pedagogy is not explicit in the draft)
· NSW day course in sustainability and in energy efficiency

· New post grad (in-service) course Voc Grad Cert in Education and Training in Sustainability (pending accreditation) - Swinburne/NSW DET 

Other principles 
· Embed sustainability into infrastructure

· PD for Leaders and Managers so VET practitioners can see behaviours modelled

· PD framework could be staged: eg i) Awareness, ii) How to become a sustainable RTO, iii) Excellence and innovation in sustainability; all based on Action learning approaches.
3. The strategic review of Training Packages (sets of nationally endorsed standards and qualifications for recognising and assessing people’s skills) to embed sustainability knowledge, skills and principles;
Identify resource requirements

· Important to provide quality, consistent training resources to support the implementation of the reviewed TPs.

· Sample training programs for existing positions in sustainability, such as those developed for Go-Green Apprenticeship Sample training programs (Business Skills Vic and CPSIC) 

Generic skills for sustainability

·  Recognition that sustainability is a form of generic rather than specific skill which should / could permeate a qualification/ skills set. The Impact statement for sustainability should be strengthened.
Communication strategy

· should be a high priority
4. Implementing a transition strategy to reskill vulnerable workers.

· Define different classes of vulnerable workers (such as those that are unskilled, or in vulnerable (carbon exposed) industries, or those in vulnerable regions)

· Possible delivery of sustainability skill sets (within a nationally recognised training framework) to targeted groups (Can PPP be a vehicle to deliver these skills sets/ incomplete qualifications?)

· Research to draw together new and existing knowledge on vulnerable industries and regions and the prospects for transition to greener industries. 
Other issues raised

· No-one wants sustainability units as “bolt on”, sustainable practices should be taught as an integrated approach in all units. But this requires particular teaching skills.

· Concerns about short lead times in terms of availability of training materials and skilled trainers; time lag it takes to get training established prior to the commencement of a new initiative.

· Concerns about clarity of opportunity: the greatest opportunity for economic development is through skills provision for the greening of existing jobs rather than new green jobs.

· the fragmentation of effort, particularly between federal and state/territory jurisdictions, and 

· need for central repository of information, research 

· incentives within the provider community to share resources and experiences; participant networks/ communities of practice; collaboration to be strongly encouraged
· Current barrier is the availability of AQTF qualified teachers to begin delivery of new green skills units of competency, particularly regarding the immediacy of the target of 30,000 apprenticeships with green skills.

